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WRITTEN QUESTION TO THE MINISTER FOR EDUCATION, SPORT AND
CULTURE BY THE DEPUTY OF ST. JOHN
ANSWER TO BE TABLED ON TUESDAY 15th MARCH 2011

Question

What training, if any, is in place within the schaaily work programme to prepare students to
enter the work place at 16 and will the Ministeoypde a full breakdown of the types of courses
available?

Will he advise Members —
(a) what timekeeping training, if any, is given?

(b) what communication skills are taught i.e. emgpo to employer/employee to
customer/client etc.

(©) what feedback, if any, is received from the ibess community on the
requirements of skills from the young people leg\schools.

Answer

In recent years, labour markets across Westernpgulmave seen a major shift away from
employing 16 year olds, preferring instead a stgrige of between 18 and 23 and individuals
who have much higher levels of skill and maturity.

In Jersey, as with other highly developed econonviey few employers seek to recruit 16 year
olds so relatively few now enter the workplacehig fige. In September 2010 the staying on rate
post-16 was over 90%. This year the number of 26 wéds seeking full time employment was
just 67 from a cohort of over 1000.

Jersey has developed a curriculum that is bothdoawal balanced. At all phases of education,
schools aim to provide both skills and knowledgealb pupils. From the beginning, one aim is to
prepare them for the workplace. The curriculum t@mgive opportunities for individuals to
choose their preferred route to employment — whidtireugh an academic career culminating in
higher education qualifications or more directhatwide range of professions..

Training for employment can be said to start innliesery stage where young children follow a

practical curriculum and learn the basic skillsytheed to become good communicators and
make decisions about their lives. This abilityasnially assessed in the Foundation Stage Profile.
In addition young children learn to work with otheand be sociable. This includes learning to
take responsibility for their own actions such &nb punctual and managing and organising
their school resources. Parents are an importahbpthe links between home, school and future
work and are involved at an early stage.

In the primary stage of education, at both keyesthgnd key stage 2, this foundation is built on.
Pupils develop skills and gain the knowledge rexflito take them further in life by following the
Jersey Curriculum. Teachers are very skilled inlyapg this learning to the real world through



trips out, visits to business, studying weather éxample and applying mathematics and
developing communication skills through writing. Maprimary schools have excellent links
with industry, business and the arts. Visitors emeouraged to talk to pupils in schools to give
them a real understanding of the police force, ifiigade; lifeboats and business. Schools have
excellent links with Durrell and gain a world view. this way communication skills are taught
and pupils learn about the world of work.

There are hundreds of these learning experien&egytalace each term across our schools and
schools document them and are proud of these \Witksthe community.

By the time pupils attend secondary schools thexeHzad a wide experience of using and
applying their writing skills and practising theiraths skills in investigative tasks or problem
solving. The overwhelming majority of pupils worka exceed UK national standards. Some are
more successful than others and know they wantiteue certain subjects in more depth such as
science and maths and then go onto A-levels ancrsgity. Others who may not have developed
their skills as quickly start to look for more ptiaal uses and vocational courses. Schools in
Jersey aim to meet the needs of all pupils.

Schools, therefore provide an extremely wide raofglaese courses and a full breakdown would
involve months of data collection. In key stagese¢hand four there are good examples of
expanding programmes of vocational education fed@4year olds including business studies,
communication qualifications directly geared to éoypes’ needs. There is an increasing linkage
between our schools and Highlands College whickrefstudents the opportunity to develop
hands-on practical skills valued by employers al ageCity & Guilds qualifications in catering,
construction, engineering, hairdressing and bethdyapy. These courses are provided while
ensuring that essential learning in maths and Ehgéi maintained.

(a) All students are expected to be good timekeepgest just for vocational and job-keeping
purposes but for educational reasons also. As itbescabove, this learning begins as soon as
they start school. Pupils must arrive on time aadnbthe right place at the right time throughout
the day. The curriculum gradually becomes broader richer as children progress. Alongside
this, more formal links occur with parents to dss@attendance and punctuality and schools have
rigorous procedures to ensure that pupils learm dgbits of time keeping and attendance. This
continues through the secondary phase.

This message is constantly reinforced in a vadétyays, not just through vocational education.
The attendance procedures are rigorously manageddamols continue to set targets and work
towards continual improvement. Parents have an iitapbrole in helping young people achieve
good timekeeping. Where persistent problems dordbeuattendance team at ESC can prosecute
parents.

In a small number of cases where the students praldems with behaviour and timekeeping a
range of special education establishments existiwhiclude pupils with learning problems in
school based units or complex learning needs iciabschools. Jersey also has two excellent
provisions, D'Hautrée House and the Alternativeri@utum, where specialist teaching enables
pupils who would be lost to both education and weéwoklearn vocational skills and self
management.

(b) Communication skills are taught within the saheourriculum and they also feature in all the
vocational programmes. Although it is expected thatlarge majority of 16 year olds will opt to



remain in full time education, there are well deyeld and extensive programmes of careers and
vocational learning in place in our schools.

All key stage 4 students in States school recedgrilar and frequent planned careers lessons
which include visits from local employers, visits ¢émployer’'s premises, and opportunities to
attend careers and jobs fairs. They learn abouvdhiety of jobs, and the skills and attributes
required as well as how to complete applicatiomf&rCV, and behave at interview. In addition,
all local students undertake at least two weekgrattical work experience in local companies
through the Trident programme.

There are also dedicated work-related programme=aahm of the four 11 to 16 school which
involve vocational awards and work experience. &hwéthe 4 11-16 schools also offer work-
related programmes leading to accredited vocatigualifications and an expanding programme
of 14-16 vocational education is also being dewetbfpetween our schools and Highlands
College

These vocational courses are evaluated and cheokethe schools and exam results are
measured. School governors are an important limkd®n work and schools and they are very
active in schools.

(c) There is constant and ongoing dialogue witaraye of employers through the Skills Board

and the Trident database, which contains contacts,00 companies. Feedback from employers
is fed back directly to schools who have studenittsom work placements and it is channelled
through the Skills Board, which summarises empleyeiews and requirements in its annual

report. The Skills Board — an employer-led advisoogy to the Skills Executive — meets every

month and members include officers from the thradigpating States Departments (Economic
Development, Social Security and ESC) as well age&a Jersey. This means the

communication about workplace skills is much bettan it used to be.

In 2008 the Skills Board commissioned a report bg tearning Skills Council (LSN) to
ascertain the most important qualities sought byleyers of applicants aged 16, 18, 21 and
more mature candidates. The findings of the repante then ‘validated’ by local employer
groups and the information was used to inform amsige the accuracy of advice given to young
people in schools.

The Skills Board has also sponsored the developofesttategies to meet the skill requirements
of specific industrial sectors and these strategiedude ensuring that information on
employment within these sectors is available tdestis.

More recently, the creation of the Advance to Wprkgramme, set up directly as a result of
rising unemployment among 16-20 year olds, has rgéed timely feedback from employers
about specific requirements and generated eveseérckelationships. This has enabled the ATW
team to identify specific training needs and creatarses for specific sectors so that jobseekers
can be more closely matched with companies whengdhe likely to improve their skills further
or even obtain paid full-time employment.

If the Deputy would like further information, hewslcome to attend the department at any time.



